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This Erasmus+ project focuses on supporting young adults with learning disabilities and/or
difficulties in their transition from vocational education to inclusive workplaces. By
developing an innovative methodology and a set of practical tools, the project aims to
strengthen the competences of educators and youth workers, improve school to work
transition processes, and increase the employability and independence of learners.

This report summarises the impact of the project across four main areas: participating
organisations, participating staff, learners in the piloting phase, and the broader vocational
education and employment system. The evaluation is based on evidence collected
throughout the piloting period in France, Italy, Croatia, Spain, and the Czech Republic.
Monitoring included quantitative indicators, qualitative feedback from all participating
groups, structured reflections, interviews with employers, and national piloting reports. The
partnership also applied the Impact+ exercice to support reflection and long term planning.

Overall, the project demonstrated strong
positive results. The feedback consistently
confirmed the relevance and usability of the
developed tools, the effectiveness of the
Transition Mentor role, and the transformative
impact on learners’ self confidence,
independence, and workplace readiness.

An evaluation of the
project impact on the
participating
organisations, staff,
learners, and on the
vocational education
and inclusive
employment system
as a whole.
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IMPACT ON
PARTICIPATING
ORGANISATIONS

The project influenced the participating organisations by strengthening their capacity to
support students with learning disabilities during the transition to work. Fifteen vocational
schools and fifteen workplaces across five countries took part in the piloting. Organisations
reported that the project prompted them to reconsider how they prepare students for
internships and employment, leading to more structured, more individualised, and more
collaborative approaches.

Schools identified the practical tools, mentoring structure, and tripartite meetings as
particularly beneficial. These components improved communication between teachers,
students, and employers, created clearer expectations, and enabled more efficient
monitoring of student progress. The piloting also encouraged schools to reflect on their
existing transition procedures and to introduce elements such as individual planning,
structured feedback, and regular follow up with employers.

CHANGES IN PARTNER ORGANISATIONS
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NEW OR IMPROVED SUPPORT METHODS
The project introduced a new methodology centred on coaching and mentoring,
systematic planning, and structured communication. Educators reported that the
methods helped them support students more consistently and provided clear steps
throughout the preparation, placement, and evaluation phases.

The Transition Mentor’s Toolkit received exceptionally high ratings from educators and
employers, with scores between 80% and 100%. Tools such as the Individual Plan, the
Online Assessment Tool, and the meeting templates proved particularly useful. Their
simplicity and adaptability allowed teachers to integrate them easily into existing
workflows. Schools reported that these tools served as a foundation for more effective
transition guidance and facilitated more meaningful interactions with learners and
employers.

IMPROVEMENTS IN INTERNAL
PROCEDURES
Several organisations began integrating the piloted tools into their institutional practices.
Two general approaches emerged: light integration, in which teachers used the tools
flexibly without formal policy change, and adapted integration, in which schools aligned
the tools with internal procedures to strengthen planning and reflection processes.

Schools noted improvements in coordination between school teams and external
partners. Regular meetings, structured forms, and clearer communication channels
supported more predictable and transparent processes for work-based learning.
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Twenty-five experts and educators participated in the piloting activities, with five per
partner country. They reported significant professional growth resulting from the project.
Educators gained a deeper understanding of inclusive work-based learning practices,
developed stronger skills in planning and monitoring transitions, and improved their
ability to support learners with diverse needs.

International cooperation broadened teachers’ perspectives on inclusion and
employability. Partners exchanged experiences on working with employers, adapting
tools, and supporting soft skills development. This exchange enriched professional
competences and encouraged reflection on existing national practices.

INTERNATIONAL COLLABORATION AND SKILL
DEVELOPMENT
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IMPACT ON
PARTICIPATING
STAFF



The project introduced a structured methodology for transition support. Teachers
reported that the approach helped them guide learners more confidently and provided
practical steps to prepare them for real workplace challenges. The methodology
strengthened educators’ ability to support communication between learners and
employers, monitor progress, and provide targeted feedback.

Educators emphasised the importance of the Transition Mentor role. Having a dedicated
person responsible for coordination and support increased the quality of placements and
ensured more effective problem solving.

TRAINING IN INNOVATIVE METHODOLOGIES
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Staff reported that they intend to continue using the piloted tools beyond the project,
due to their practicality, clarity, and positive impact on student outcomes. The editable
format allowed teachers to adjust tools to different levels of student needs, making them
suitable for long term use.

The piloting created a foundation for continuous professional development in transition
support. Teachers indicated interest in further training, deeper exchanges with
employers, and opportunities to share good practice more widely.

The implementation of the piloting strengthened internal cooperation within school
teams. Teachers involved in the piloting became reference points for their colleagues and
shared good practices through informal consultations or structured meetings. This
contributed to the development of local leadership in inclusive transition practices.

Educators also highlighted that the project encouraged a stronger culture of reflection.
Peer support, shared experiences, and the use of structured tools created a more
collaborative environment within schools.

LEADERSHIP DEVELOPMENT AND PEER SUPPORT
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CONTINUOUS PROFESSIONAL DEVELOPMENT
AND SUSTAINABILITY



Fifteen learners with disabilities participated in the piloting. Feedback from learners,
teachers, and employers showed clear improvement in self confidence, independence,
and responsibility. Learners demonstrated greater initiative in their work tasks and daily
routines. They became more open to feedback and showed increased ability to
communicate their needs and progress.

Learners reported feeling better prepared for workplace expectations and more capable
of managing challenges. Through practical experience and structured support, they
developed stronger belief in their own abilities.

INCREASED SELF CONFIDENCE AND
INDEPENDENCE
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IMPACT ON LEARNERS
IN PARTICIPATING
SCHOOLS



Learners strengthened key skills needed for employability, including communication,
problem solving, organisation, teamwork, and self regulation. The structured feedback
tools encouraged them to reflect on their progress and recognise areas for improvement.

Employers observed that learners became more motivated, responsible, and proactive
throughout the placement period.

Learners improved their capacity to adapt to new environments and work tasks. Regular
preparation activities helped them understand expectations before entering the
workplace. At the workplace, they showed greater ability to adjust to different types of
tasks, routines, and communication styles.

ENHANCED FLEXIBILITY AND ADAPTABILITY
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DEVELOPMENT OF TRANSVERSAL SKILLS

Learners learned how to learn in real world situations. The combination of preparation
sessions, mentoring, and consistent monitoring helped them understand their learning
styles and build a more independent approach to tasks. This strengthened their readiness
for future training or employment pathways.

A NEW APPROACH TO LEARNING AND WORK
PREPARATION



The piloting began influencing practices in vocational schools by introducing structured
transition processes and clearer communication with employers. Several schools
expressed interest in further developing mentoring, individual planning, and feedback
systems. The practical results of the project present opportunities for informing local and
national stakeholders working in vocational education and disability inclusion.

IMPACT ON POLICY AND INSTITUTIONAL
PRACTICE
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IMPACT ON THE
SYSTEM OF
VOCATIONAL
EDUCATION AND
INCLUSIVE
EMPLOYMENT



The project created an approach that bridges school based learning with real life work
experience. Through piloted tools and procedures, schools were able to enhance the
practical preparation of learners and connect curriculum requirements with workplace
expectations.

This contributes to long term improvements in inclusive vocational education and
strengthens the quality of work based learning for learners with disabilities.

ADVANCING PROFESSIONAL PRACTICE AND
LEARNING METHODS

Funded by the European Union. Views and opinions expressed are however those of the author(s) only
and do not necessarily reflect those of the European Union or the European Education and Culture
Executive Agency (EACEA). Neither the European Union nor EACEA can be held responsible for them.



The Transition Mentor’s Toolkit introduced structured resources that support planning,
monitoring, and reflection. The tools help educators shift from task based preparation
toward a more holistic understanding of learners’ personal, social, and employability
development.

The consistently high positive rating received during piloting confirms its potential for
broader adoption across vocational schools.
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NEW TOOLS AND ASSESSMENT METHODS

The piloting strengthened relationships between schools and employers. Although
engagement varied across countries, participating employers contributed actively and
expressed willingness to continue cooperation. The structured tools supported more
transparent and productive communication between schools and companies.

BUILDING NETWORKS AND SHARING PRACTICE

Through the development of practical, adaptable tools and a structured methodology,
the project contributes to the improvement of inclusive work based learning systems. It
provides a model that can be further scaled, adapted, and integrated into national
practices.

LONG TERM BENEFITS FOR THE EDUCATION AND
EMPLOYMENT SECTOR



CONCLUSION
The Erasmus+ project has demonstrated significant impact on organisations, educators,
learners, and employers involved in the piloting. It strengthened transition processes,
improved teaching and support practices, enhanced learners’ competences and
confidence, and supported stronger cooperation between vocational schools and
workplaces.

The results confirm the relevance and effectiveness of the developed tools and
methodology. As the partnership prepares the final outputs and dissemination activities,
these findings will guide further refinement and help secure long term adoption and
sustainability within vocational education systems supporting learners with disabilities.
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